
JPMI VOL. 31 NO. 3 256

RELATIONSHIP BETWEEN MINDFULNESS AND BULLYING 
BEHAVIOR AMONG SCHOOL CHILDREN: AN EXPLORATORY 

STUDY FROM PAKISTAN 
Momina Abid1, Muhammad Irfan2, Farooq Naeem3

ORIGINAL ARTICLE

INTRODUCTION
Bullying as a subset of aggressive behaviour includes 

one person making threats to another person without 
actually being physically aggressive1. Three character-
istics of bullying behaviour have been identified. First, 
these behaviours are intended to harm or disturb; sec-
ond, they are repeated over the time; and third char-
acteristic relates to an imbalance of physical or mental 
power2-3.

Bullying can negatively affect children’s psychologi-
cal and physical health4. Three common types of bully-
ing have been described. The first type is physical bul-
lying that includes physical contact between a person 
who bully and the other who is bullied e.g., hitting, kick-
ing, slapping, scratching, etc. Second, the verbal bully-
ing, which refers to direct or indirect verbal hostility or 

aggression towards the victim e.g., name-calling, teas-
ing, insulting, threatening, etc. Third, the social bullying, 
which is a type of indirect aggression at the victim e.g., 
leaving someone out on purpose, telling other children 
not to be friends with someone, etc5. 

In contrast to bullying behaviour, which is character-
ized by impulsivity and a lack of empathy, mindfulness 
increases empathy and consideration for others. Stu-
dents who engage in bullying behaviour often target 
classmates who are dissimilar. Since a non-judgmental 
attitude is the core principle of mindfulness, it seems to 
build skills that are lacking in students who engage in 
bullying behaviour. A growing body of literature sug-
gests the positive effects of mindfulness on children. 
Research has also reported significant negative correla-
tion between mindfulness and bullying behaviour6-9.
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ABSTRACT
Objective: To find out the relationship between mindfulness and bullying be-
haviour among school children in Pakistan.

Methodology: This cross sectional research was conducted in three private 
sector schools of Multan from March to August 2015. Two hundred gen-
der-matched students, aged between 8 to 11 years were enrolled for the study. 
The assessments included Child and Adolescent Mindfulness Measure and 
Bullying-Behaviour Scale. Apart from the descriptive statistics, the relationship 
between mindfulness and bullying behaviours was analyzed using Pearson 
correlation. Gender differences was computed though independent t-test and 
ANOVA was performed to find out the effect of birth order on mindfulness and 
bullying behaviours.

Results: The mean age of the sample was 9.49 ±1.26 years. There were 41 
(20.5%) single children, 53 (26.5) first, 76 (38%) middle and 30 (15%) last chil-
dren. Results showed that mindfulness and bullying behavior negatively cor-
related with each other (r =-.625). Significant differences in mindfulness and 
bullying behaviour among male and female children were found. Male stu-
dents experienced more bullying as compared to female students and they 
also showed more mindfulness than female students (p<0.05). The difference 
for mindfulness and bullying behaviour scores of four groups of children with 
different birth orders (single, first, middle and last child) using ANOVA, showed 
significant effect of birth order (p <0.000 & 0.000 for mindfullness and bullying 
behaviour, respectively) 

Conclusion: There is a negative correlation between mindfulness and bullying 
behaviour and single children show high bullying behaviour.
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Recent research has revealed that boys are more in-
volved in bullying behaviour as compared to girls8-12. An 
Italian study of 4386 students indicated that both the 
bullies and their victims were all males13. Studies have 
also confirmed that while boys bully more than girls, 
significant differences were found in the style of bully-
ing and victimization across the world14-15. 

Bullying is considered to be a serious issue in the 
schools, affecting many children and most of these suf-
fer from many psychological disturbances by bullying 
behaviour. It has been noticed that the rate of bully-
ing at schools in Pakistan is increasing. Although many 
researchers have worked on bullying in western coun-
tries, but to the best of our knowledge, no other study 
has been reported in Pakistan involving the focused 
age group of this study. The only available literature is 
from an older age group and is a 2009 Global School-
Based Health Survey report for Pakistan, conducted by 
the Ministry of Health in collaboration with the World 
Health Organization and Centers of Disease Control and 
Prevention, United States16, 17. Therefore, it was consid-
ered important to carry out this study in Multan, Pa-
kistan to assess the relationship between mindfulness 
and bullying behaviours among school children.

METHODOLOGY
This study was conducted from March to August 

2015. We enrolled 200 children (100 boys and 100 girls) 
from three private schools of Multan with an age range 
of 8-11 years. A random sampling technique was used 
and every 5th student was enrolled in the study. These 
children were studying between grade four to grade 
seven. Two Instruments were used in the research. 

Child and Adolescent Mindfulness Measure (CAMM) 
is a ten-item, five-point Likert scale. It was developed to 
assess the level of mindfulness in children and adoles-
cents. It asks the child to rate how true each item is for 
them from 1 (Never True) to 5 (Always True) and reports 
with an internal consistency of 0.80. Lower score indi-
cates low mindful behaviour and higher score indicates 
high mindful behaviour18. 

Bullying Behaviour Scale was developed in 1996 by 
Austin & Joseph to assess bullying behaviour at schools. 
This scale comprises of six items. First 3 items indicate 
to being the culprit of negative physical activities (hit 
and pushed, singled out, harassed) and other three in-
dicating to being the culprit of negative verbal activities 
(e.g., teased, appalling names, snickered at). Every item 
is scored from 1 to 4. The scale is scored by figuring the 
mean score (6 items sum divided to 6). High mean score 
demonstrates a high level of bullying19.

Data was collected through survey questionnaires by 
the researchers. Permission from the respective schools 
and their teachers was sought. Parental permission form 

from the parents of the participants was obtained be-
fore administration of the questionnaires. Participants 
were free to leave the study at any stage if they chose 
to. They were informed that their names and respons-
es will be kept confidential. After that, both the ques-
tionnaires were completed along with the demographic 
sheet.

Analysis was carried out using SPSS version 20. To 
summarise the data, descriptive statistics were com-
puted. To assess the relationship between variables, 
Pearson correlation coefficient was used. Independent 
sample t-test was used to examine the effect of gen-
der. One-way ANOVA was computed to examine the 
birth order differences in mindfulness and bullying be-
haviour.

RESULTS
The mean age of the participants was 9.49 ±1.26 

years. The mean age of boys was 9.38 ±1.06 years and 
the mean age of girls was 9.60 ±1.43 years. There were 
41 (20.5%) single children, 53 (26.5) first, 76 (38%) mid-
dle and 30 (15%) last children in the sample. The mean 
value for Child and Adolescent Mindfulness Measure 
was .87 and for Bullying Behaviour Scale was .85, re-
spectively. Table 1 depicts that mindfulness has a sig-
nificant negative relationship with bullying behaviour. 
Children with a high level of mindfulness will experience 
less bullying behaviour.

Findings indicate that boys show significantly more 
mindfulness and bullying behaviour than girls (t =2.391, 
p <0.05). Further analyses to explore the difference 
for mindfulness and bullying behaviour scores of four 
groups of children (Single, First, Middle and Last Child), 
using ANOVA, showed significant effect (F =15.148 & 
p =0.000 for mindfulness and F =10.814 & p =0.000 
for bullying behaviour, respectively). Post hoc test for 
group comparison, using the least significance differ-
ence, was computed to see the mean differences among 
four groups of birth order. The results suggested that 
mindfulness was low in a single child. Overall taken to-
gether, the findings depicted that significant difference 
exist in the mean score of bullying behaviour among 
four groups of birth order. It also suggested that single 
child has significantly higher level of bullying behaviour. 
The details are shown in table 2.

DISCUSSION
This study aimed to find the relationship between 

mindulness and bullying behaviour among school go-
ing children. Findings of the study that inverse relation-
ship between increased mindfulness and being bullied 
is in favour of previous findings and confirm that mind-
fulness has a negative association with bullying be-
haviours among school children9. Similarly, the finding 
of our study that mindfulness levels are higher in boys 
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Table 1: Correlation between mindfulness and bullying behaviour (n=200)
Scales Mindfulness Bullying Behaviour

Mindfulness 1
Bullying Behaviour -.625** 1

**p <0.01

Table 2: Multiple Comparisons for four groups of birth order on the Child and Adolescent  
Mindfulness Measure and Bullying Behaviour Scale

Variables Birth order
(i)

Birth order
(j)

 Mean
Difference SE p

Mindfulness
(F =15.148)

Single Child (n=41)
First Child -14.217 2.215 .000**

Middle Child -10.089* 2.064 .000**
Last Child -12.874* 2.559 .000**

First Child (n=53)
Middle Child 4.128* 1.906 .032*

Last Child 1.343 2.433 .582
Middle Child (n=76) Last Child -2.785 2.296 .227

Last Child (n=30) - - - -

Bullying Behaviour
(F =10.814)

Single Child (n=41)
First Child 5.747* 1.035 .000**

Middle Child 4.187* .964 .000**
Last Child 3.901* 1.195 .001*

First Child (n=53)
Middle Child -1.561 .890 .081

Last Child -1.847 1.136 .106
Middle Child (n=76) Last Child -.286 1.073 .790

Last Child (n=30) - - - -
*p <0.05, **p <0.01

than girls have also been reported previously20. The 
finding that boys experienced more bullying than girls 
is also in line with a number of previous studies where 
it was reported that boys are more involved in bullying 
behaviours as compared to girls12,13,15,18-20.

Birth order is an important aspect that is mostly ig-
nored during the study of child behaviour. Adler took 
the view that the personality of the child is largely char-
acterized by its time in the family place, because their 
parents incline to handle child uniquely depending on 
their birth order21. Birth order is linked to the behaviour, 
interest, attitude and personality traits of the child22. We 
found that single child faced more bullying behaviour 
than first, middle and last child. Similarly, the level of 
mindfulness was low in single child as compared to first, 
middle and last child. This is hard to explain and re-
quires further research. However, it is known that single 
children are naturally introvert and they are not inter-
ested to communicate with outside world, which may 
be a reason as to why they have low level of mindful-
ness23. 

To the best of our knowledge, this is the first study 
from Pakistan, exploring the relationship between mind-

fulness and bullying behaviour in children of this age 
group. It is too early to presume whether the results of 
this study can apply to the adult population, in Pakistani 
context, or not. However, this is an area that requires 
further exploration. The immediate next step should be 
to evaluate the use of mindfulness in Pakistani schools 
to see whether it helps reduce bullying.

LIMITATION
We had a smaller sample size due to limited re-

sources. There is a need to improve methodology and 
to expand variables of interest, to have a better under-
standing of bullying. There is also a need to develop 
and evaluate mindfulness interventions for children in 
Pakistan. Qualitative method of research can be useful 
to explore the needs, in this area. 

CONCLUSION
Significant negative relationship between mind-

fulness and bullying behaviour was found. The study 
revealed that boys show more mindfulness than girls. 
Findings also showed that mindfulness was low in single 
children and they experienced more bullying behaviour 
as compared to first, middle or last children. 



JPMI VOL. 31 NO. 3 259

RELATIONSHIP BETWEEN MINDFULNESS AND BULLYING BEHAVIOR AMONG SCHOOL CHILDREN...

REFERENCES
1. Smith Pk, Cowie H, Olafsson RF, Liefooghe AP, Araki H, 

del Barrio C et al. Definitions of bullying: a comparison of 
terms used, and age and sex differences, in a 14-country 
international comparison. Child Dev 2002; 73:1119-33.

2. Nansel TR, Overpeck M, Pilla RS, Ruan WJ, Simons-Mor-
ton B, Scheidt P. Bullying behaviors among U.S. youth: 
Prevalence and association with psychosocial adjustment. 
J Ayub Med Asso 2001; 285:2094-100.

3. Swearer SM, Song SY, Cary PT, Eagle JW, Mickelson WT. 
Psychosocial correlates in bullying and victimization: The 
relationship between depression, anxiety, and bully/vic-
tim status. J Aggress Maltreat Trauma 2001; 2:95-121.

4. Gini G, Pozzoli T. Association between bullying and psy-
chosomatic problems: A meta-analysis. Pediatr 2009; 
123:1059-65.

5. Crick N, Nelson D, Morales J, Cullerton-Sen C, Cases J, 
Hickman S. Relational victimization in childhood and ad-
olescence: I hurt you through the grapevine. In: Juvoncen 
J, Graham S, editors. School- based peer harassment; The 
Plight of vulnerable and victimized. New York: Guilford 
Press; 2001.

6. Burke CA. Mindfulness-based approaches with children 
and adolescents: A preliminary review of current research 
in an emergent field. J Child Fam Stud 2010; 19:133-44.

7. Schonert-Reichl KA, Lawlor MS. The effects of a mindful-
ness-based education program on pre and early adoles-
cents’ well-being and social and emotional competence. 
Mindfulness 2010; 1:137-51.

8. Laufer A, Harel Y. The role of family, peers and school 
perceptions in predicting involvement. Int J Adolesc Med 
Health 2003; 15:235-46.

9. Garofolo Z. Mindfulness: A solution to bullying. D’Youville 
College, Buffalo, NY; 2012.

10. Khezri H, EbrahimiGhavam S, Mofidi F, Delavar A. Bullying 
and Victimization: Prevalence and Gender Differences in 
a Sample of Iranian Middle School Students. J Educ Man-
age Stud 2013; 3:224-9.

11. Hilooğlu S, Cenkseven-Önder O. The role of social skills 
and life satisfaction in predicting bullying among middle 
school students. Elem Edu Online 2010; 9:1159-73.

12. Baldary AC, Farrington D. Bullies and delinquents: person-
al characteristics and parental styles. J Community Appl 
Soc Psychol 2000; 10:17-31.

13. Nation M, Vieno A, Perkins D, Santinello M. Bullying in 
school and adolescent sense of empowerment: An anal-
ysis of relationships with parents, friends, and teachers. J 
Community Appl Soc Psychol 2008; 10:1002-24.

14. Cheraghi A, Piskin M. Comparison of peer bullying among 
high school students in Iran and Turkey. Procedia Soc Be-
hav Sci 2011; 15:2510-20.

15. Wienke-Totura CM, McKinnon-Lewis C, Gesten EL, Gadd 
R, Divine KP, Dunham S et al. Bullying and victimization-
aming boys and girls in middle school. J Early Adolesc 
2009; 29:571-609.

16. Greco LA, Baer RA, Smith GT. Assessing mindfulness in 
children and adolescents: Development and validation of 
the child and adolescent mindfulness measure (CAMM). 
Psychol Assess 2011; 23:606-14.

17. Austin S, Joseph S. Assessment of bully/victim problems 
in 8–11 year-olds. British J Educ Psychol 1996; 66:447–56.

18. Short MM, Mezo PG. Examining the Relationships Be-
tween Mindfulness, Rumination, and Depression in Men 
and Women. Memo Univ 2010. Available at: http://www.
mun.ca/psychology/miriam/publications/presentations/
MeganSCPA2010MindfulnessPoster.pdf

19. Isaacson C, Schneider M. The birth order effect for cou-
ples: How birth order affects your relationships and what 
you can do about it. Gloucester, MA: Fair Winds Press; 
2004.

20. Kalkan M. The relationship of psychological birth order 
to irrational relationship beliefs. Soc Behav Pers 2008; 
36:455-66.

21. Adler A. Problems of neurosis. New York: Harper and Row; 
1964.

CONTRIBUTORS
MA conceived designed and did data collection 

and statistical analysis. MI finalized the statistical 
analysis and manuscript writing. FN did review and 
final approval of manuscript. All authors contributed 
significantly to the submitted manuscript.


